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FROM THE EDITOR

Earlydetection of disabilitycan
make or break a child’s future

N
Veronica Anderson

icole Roberts graduated from Hyde Park
Academy this month. She plans to enroll
in college and begin preparing for a
career in television. Fairly routine
aspirations for an everyday teenager, but Nicole
had to overcome a fairly sizable hurdle to get
there: a learning disability that made it difficult
for her to concentrate and follow directions.

Nicole’s problem was flagged by
teachers when she was in 1st grade,
and she was referred for a special
education evaluation. Despite her
struggles through elementary school
and into high school, Nicole was fortunate. Her troubles were identified
early and her mother’s persistence
ensured that an evaluation was completed quickly. Such timely intervention, though, is unusual in Chicago
Public Schools and elsewhere.
Most children with learning disabilities have experiences similar to
three students who are now in 6th
grade at Casals Elementary. Two
were diagnosed in 4th grade, the
third was just tested this year. All
three began receiving special education services much later than what is
optimal to ensure kids don’t lose too
much ground academically.
Ideally, children with learning disabilities should be diagnosed and
provided with extra support as early
as possible. However, this year, only
15 percent of newly identified learning-disabled children were in the
youngest age group of 4- to 7-yearolds. The lion’s share—a whopping
74 percent—were 8 to 13 years old.
And the rest didn’t get help until they
were 14 or older.
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This trend is all the more troubling
in light of a recent report that the district is artificially limiting the number
of children who are evaluated for special education services due to a lack
of funds. If true, the lag between the
time a parent or teacher asks for help
and the time when the child actually
receives it could stretch indefinitely.
State education officials are investigating the allegations, which have
long circulated in Chicago’s education community.
“It’s a huge problem,” says Elliott
Marks of Designs for Change, a
school reform group, who notes
some parents complain that it can
take a year or longer for schools to
begin the evaluation process.
District officials want schools to
buy into a new approach that is
designed to get extra support to children when they first begin to struggle
in primary grades. (Under the current method, special education evaluation and support kicks in after a
child scores more than two years
below grade level on standardized
tests, a gap that typically shows up in
3rd grade or later.) The early intervention model, which is endorsed by
the revamped Individuals with Disabilities in Education Act, focuses on

reading supports and requires that
teachers use proven, research-based
programs before referring the child
for special education. But teachers
will need additional training to use
those programs, and training costs
money that the district, in one of its
tightest financial years ever, doesn’t
have to spare.
Meanwhile, the number of learning-disabled children who are
already in the system creeps up—by
March there were 31,000—and special education teachers themselves
are in short supply. More than 70
percent of the 412 vacancies for special education teachers a year ago
were for those who were skilled and
certified in learning disabilities. (The
other slots were for teachers who
work with kids who have physical,
cognitive or behavioral disabilities.)
Obviously, schools need more
money to hire special education
teachers and train them in new techniques. Just this month, Congressional Democrats unveiled an education agenda that calls, once again,
for full funding for mandates stemming from IDEA and No Child Left
Behind. It’s unlikely to happen.
If CPS is going to have more good
outcomes like Nicole and fewer like
the three students at Casals, it will
have to figure out better ways to use
resources that are already on hand.
Waiting for a financial windfall that
may never come is no solution at all.
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In
review
For a school reform timeline
stretching back to 1985, go
to www.catalyst-chicago.org
and click on “reform history.”

1990: Acting on a suit filed by
the Chicago Principals
Association, the Illinois Supreme
Court declares that the School
Reform Act is unconstitutional
because LSC election
procedures do not provide for
“one person, one vote.” The
Legislature subsequently enacts
short-term and long-term fixes
that keep reform on track.

1995: Seventy-five
principals appear before
the School Board’s
budget committee,
demanding parity with
teachers in salary raises.
Chairman Clinton Bristow responds: “At this
time the system is
struggling for its very
survival.”

2000:The Illinois State Board of Education votes to change the way special education teachers are trained and licensed,
streamlining many special licensing categories into a single general license.
Teacher unions and special-ed advocacy
groups denounce the plan, claiming the
move will only increase the already severe
shortage of special education teachers
and will place inadequately trained special education teachers in classrooms.
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Pa Joof, principal
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TIMELINE
May 24: 2010 plans

June 2: Budget cuts

June 2: Charter trouble

CPS begins accepting proposals for the next round of
Renaissance 2010 schools.
District officials say they are
looking for proposals for
high schools with curricula
focusing on technology,
math and science, vocational education, performing
arts and language immersion. The district also says
the Seed Foundation, which
operates a residential charter in Washington, D.C., has
expressed interest in opening a charter in Chicago. A
residential school could cost
$20,000 per pupil, compared to $5,000-$6,000 for
other Renaissance schools.

To save $25 million, the
district lays off 156 central
office workers, eliminates
consultants and cuts raises
for central office staff from
4 percent to 2 percent. CPS
Budget Director Pedro
Martinez warns of more
cuts to come, including
fewer janitors and aides,
and cuts in after-school
sports, music and busing.
As a last resort, the district
will increase class sizes in
high schools. CPS will
receive $82 million in state
aid following a last-minute
budget deal in Springfield,
but still must close a $90
million budget hole.

Parents of students at the
Chicago Children’s Choir
Academy Charter are upset
about the group’s decision
to pull out of the school.
Choir officials say the
group does not have the
expertise or resources to
run a school and never
should have applied for the
charter. Parents and school
staff have submitted a proposal from a local business
group to take over the
charter and keep its musicoriented curriculum. But
CPS and choir officials are
reportedly considering a
competing plan that would
change the school’s focus.

ELSEWHERE
Baltimore: Charter spending

New Orleans: Privately managed

The district plans to file a federal complaint challenging a ruling by the Maryland State Board of Education that
requires school systems to provide the
same per-pupil spending to charter and
regular public schools, according to the
May 11 Baltimore Sun. Baltimore Schools
Chief Bonnie Copeland is asking other
superintendents to support the fight. District officials say the ruling will take funding away from students in regular schools
because the system would have to include
all its revenue, including federal money
intended solely for poor children, in its
per-pupil calculations. With that formula,
Baltimore might have to provide charters
with up to $11,000 per pupil. Five new
charters are slated to open in Baltimore
this fall, while seven existing public
schools want to convert to charters.

The Orleans Parish School Board voted 4-3
to give a private management company
unprecedented financial control over the
school system, including the power to hire
and fire workers, appoint the district’s top
financial managers and grant contracts,
according to the May 24 Times-Picayune.
The board’s three African American members voted against the move, saying it
would disenfranchise citizens who elected
them. The three white members and one
Hispanic voted for the plan. The New Yorkbased company, Alvarez and Marsal, was
given a $16.8 million contract and will
report directly to the state superintendent.
The School Board will retain authority over
academic decisions. In St. Louis, Alvarez
and Marsal made drastic job cuts, closed
some 20 schools and cut nearly $80 million
from a $500 million budget.

Alternative education should not be
viewed negatively, says Pa Joof, longtime principal at Prologue, which now
serves about 500 former dropouts at its
main Uptown campus and other satellite centers. Joof, a former math and
history teacher, spoke with Consulting
Editor Lorraine Forte about empowering youth to take ownership of their
education, the alienation that drives
young people to drop out and what
can be done to prevent it.
Principal turnover is a concern in Chicago
Public Schools. What keeps you on the job?
You have to have the passion to educate
young people.
How is your curriculum different from
the typical high school?
Having young people understand who they
are and what their position is in the world is the
best situation for learning. We teach, for example, multicultural literature and Swahili as a foreign language. We teach them to think more
critically and become part of the democratic
process. We tell them that education is their
right as a human being, not a privilege. But if
you have restrictive rules and regulations,
school becomes very punitive. A very clear
example is not having metal detectors because
the whole concept is very dehumanizing.
What’s the most common reason why
kids say they drop out?
Mostly, they claim that what they were
being taught is not very relevant. If they make
a mistake, they get pushed out. That doesn’t
resolve their problem and then they are out in
the street or end up in jail. But when you’re
raising young people, the best time to come to
their aid is when they make mistakes. Open up
a dialogue with them before just saying, “Okay,
you’re 16, 17 years old, you have violated the
[discipline] code and now you need to go.”

IN SHORT

Do you see a lot of kids who have been
out of school for a long time?

“Transparency helps. Once everything is out there, it becomes much
more difficult to defend [inequities].”

Yes. It used to be 16, just after they
dropped out. Now they’re 18, 19 and have
been out of school, maybe incarcerated.

Marguerite Roza, research assistant professor at the University of Washington, at a
June 1 Catalyst forum on how information about school-by-school funding disparities
bolsters the case for more equitable, student-based budgeting.

What’s a typical day here like?
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Every Monday we have our large group
assembly where teachers, students, all of us

ASK CATALYST
Murray Language Academy has transferred its 7th and 8th grades
to Canter Middle, a neighborhood school. Pershing Magnet has
been changed to a K-3 neighborhood school. Does CPS intend to do
away with magnet schools?
Adenia Linker, parent, Murray Language Academy

JASON REBLANDO

meet to discuss what’s going to happen in the
week. We have every kid in small counseling
groups and they meet four times a week. The
students choose their counselors and they interact with those teachers for an entire year. That is
the nucleus of the school—where teachers and
students enter into a relationship. And teachers
and students can discuss whatever issues affect
them out in the open. If a student is not satisfied
about what’s going on in the classroom, they are
free to stand up in the large group session and
discuss what’s going on. If the teachers are running late, for example, they will talk about it.
We treat them as young adults. In terms of
attendance, they are in charge of themselves. But
if they have five absences, their small group
leader will have to converse with them. If you
have six, a teacher has the right to say, “You’re out
of my class until you meet with the entire staff.”
Does that help kids to be responsible?
A great deal, yes. We encourage peer counselors that, if a friend is not coming to school,
why don’t you wake up in the morning and call
them and say, “Hey, we need to all be in school.”
They end up supporting each other.

Magnet schools offer a specialized curriculum, accept students from throughout
the city, receive additional funds and must maintain a balance of white and minority
children where possible, according to the CPS magnet school website.
Jack Harnedy, chief officer of academic enhancement, says the board has no plans
to convert Murray or eliminate magnet schools. However, a controversial School Board
directive in March calls for splitting Pershing into two separate primary and upper
grade schools next fall. Both will have to admit all children within their new attendance
boundaries. Outside students will be admitted via a lottery.
Harnedy says the district is converting five neighborhood schools into magnets.
But several schools, like Pershing, will have to accept neighborhood students and
admit others through lottery. A fourth school, Michele Clark High in Austin, became a
selective magnet school last fall. As Catalyst went to press, the district was still selecting a fifth school for conversion.

E-mail your question to <askcat@catalyst-chicago.org> or send it to Ask Catalyst, 332 S. Michigan Ave., Suite
500, Chicago, IL 60604.

MATH CLASS
A recent report from the Washington, D.C.-based Progressive Policy Institute lauded the success of
Chicago’s charters. One factor behind better performance, which the report did not mention, is a
longer school day and year. While state law requires a

176-day school year and 5 hours of instruc-

tion per day, Chicago’s charters go beyond those requirements, according to the state’s annual char-

2005. Charters provide anywhere from 169 to 210 school days, with an
average of 181 days. And while the CPS school day is usually 9 a.m.- 2:30 p.m., charters usually
start school between 8-8:30 a.m. and end at 3-3:30 p.m.
ter school report for

FOOTNOTE

What do your kids usually end up doing
after they graduate?
We are emphasizing college more. Some of
the kids are not thinking about college at all,
just getting a high school diploma. But we say,
“Okay, we’re going to take you on the next level.” Before graduation, we take them to a junior
college and they do a placement test. You have
to have a reading level between [grade] 9.5 and
10 before you can graduate. Most students
come with a level of 7th grade or even lower.
Will the new law raising the dropout age
to 17 have any real impact?
The longer you keep some students in
school, the more problems they will bring
unless you have enough remediation.

KURT MITCHELL
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Revamping
special ed
E
By Ed Finkel

ach year, hundreds of Chicago
Public Schools
students
are
placed in special
education
because of learning disabilities—often in 3rd grade and
later, which experts say is too
late to make a real improvement in their education.
Each year, several hundred
special education teaching
jobs sit vacant, at a time when
such jobs are even more critical. That’s because CPS, like
other districts, needs the besttrained teachers to help raise
the achievement of special
education students to meet
mandates of the federal No
Child Left Behind Act.
And each year, several
thousand special education
students are suspended, cutting short instruction for students who can least afford to
miss school.
The reauthorized Individuals with Disabilities in Education Act, known as IDEA, is
meant to help Chicago and
other districts improve special
education services. The law
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Skeptics wonder if the reauthorized federal law on special education
will improve services in a district that faces a host of obstacles to
educating children with learning disabilities.

goes into effect July 1. As Catalyst went to press, public
hearings on draft regulations
for putting the law into practice were scheduled to be held
in downtown Chicago.
But already, special education advocates question
whether the new law, especially those provisions regarding student discipline, will
end up benefiting children.

CHECKERED TRACK RECORD
The new IDEA does not
include additional funding
for schools. Elliott Marks, a
resource and information
specialist for the reform
group Designs for Change,
says limited funding already
hampers efforts to create
effective services for all children in special education.
Marks, who trains parents to
advocate on their children’s
behalf with the district, says

the school system “is set up to
keep [parents and children]
from achieving their goals.”
“Is CPS qualified to implement [the new IDEA]? That
would be about the biggest
joke in the world,” says Johnny Holmes, a parent advocate
for Parents United for Responsible Education (PURE).
Holmes notes that CPS has a
checkered track record on
special education and is still
subject to a federal consent
decree stemming from a 1992
lawsuit charging the district
with illegally segregating special education students.
“They didn’t [fully] implement that,” says Holmes.
“What makes you think
they’re going to do this law?”
Policy changes stemming
from the new law will be hammered out by the Illinois State
Board of Education by early
2006, and districts will have

TOO LATE TO HELP?
In 2004, 85 percent of the 2,609
learning-disabled schoolchildren
placed in special education were
age 8 (about 3rd grade) or older.
Experts say children placed that
late rarely catch up with their
peers academically, even with
extra help.

Learning-disabled
children placed in
special education
(2004-05)
Age
4-7
(primary)

8-13
(intermediate)

15%

74%

11%

14-18

(secondary)

Source: Catalyst analysis of Chicago Public
Schools data

CHRISTINE OLIVA

“We believe in it,” says Chief Specialized Services Officer Renee Grant-Mitchell (right), regarding a new model for
diagnosing learning disabilities that relies on early, intensive help for struggling readers. “We have to get schools
to implement it.” (Rose Butler-Hayes, deputy chief of school support, is on the left.)
until June 2006 to put those
changes into practice.
Christopher Koch, assistant
superintendent for special
education at ISBE, is confident
that CPS will be effective with
the reauthorized IDEA. “They
have many positive things that
they can build on and expand.”

MORE HELP OR
MORE MISLABELING?
To show the challenges
special education students
face and gauge the potential
impact of the new law, Catalyst traced the school histories
of four learning-disabled children. (See stories beginning
on page 9.)
Three of the four students
had at least one roadblock in
common: A late diagnosis of
their learning disability. The
new IDEA aims to push schools
to identify learning problems
earlier by using a new
approach called response to
intervention, designed to make
sure children who are at risk of
failing in the primary grades

receive research-based help as
early as possible, according to
the American Speech-Language-Hearing Association.
With the new model,
teachers would be required to
use proven, research-based
reading programs with children who are having trouble
learning to read (the primary
signal that children have
learning disabilities) before
referring them for a special
education evaluation.
Under the current model,
schools typically rely on what is
called the discrepancy formula,
which compares a child’s standardized test results with his or
her expected performance
based on IQ scores. If the difference is more than two years,
the child is referred for special
education.
But the two-year gap in
achievement typically doesn’t
show up until 3rd grade or later,
leading to late diagnosis.
By that time, “[learning]
problems are much harder to
remediate. It would benefit

kids to have their issues
addressed sooner rather than
later,” says Sue Gamm, an
education consultant and former chief specialized services
officer for CPS. “What the
research says is, if you really
get the kids early, and give
them the kind of intervention
they need, almost all kids will
catch up. The ones who don’t
are the ones who truly have a
learning disability.”
The discrepancy formula
also doesn’t explain why the
child isn’t performing, says
Matthew Cohen, an attorney
who represents families in legal
disputes with the district over
special education services.
“They might be sick. They
might not have been taught
properly,” Cohen explains. “If
you haven’t been taught algebra, you’re not going to perform well on an algebra test. It
has nothing to do with your
intelligence or whether or not
you have a learning disability.”
The draft federal regulations give states the power to

decide whether or not to force
districts to adopt the new
model. Koch says ISBE is not
likely to do so, but adds that
“it’s something we certainly
would want to encourage.”
ISBE will probably offer professional development and
incentive funding for districts
that sign on, he says.
Renee Grant-Mitchell, chief
specialized services officer for
CPS, says the district wants
schools to adopt the new
approach.
“We believe in responseto-intervention. Philosophically, we are right there,”
Grant-Mitchell says. “We just
have to figure out how to get
schools to implement it. We’re
going to really have to plan
carefully and train well.”
But some see drawbacks to
the new method.
It may not be appropriate to
identify a child as learning-disabled simply because he or she
is not responding to early reading intervention, notes Kathleen Gibbons, senior assistant
general counsel for CPS, who
earned certification in special
education and is a former
Catholic school teacher. “If the
main concern is the child can’t
read, I really do think you need
to give the child more time,”
Gibbons says. “They could just
be a late bloomer. That’s my
concern—that we’re going to
have so many more little ones
[mis]labeled.”
Cohen notes another concern. “Very few teachers have
been trained in these researchbased methods, so schools
don’t have the capacity to provide the service. And it will be
many years until they do.”
Using the intervention
approach could also lead to
more bias and, potentially,
mislabeling and over-referral
of minority children to special
education, Cohen believes.
“If it’s up to a teacher, if they
want to get rid of a kid, they
can make a personal judgment
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on it,” he says. “They can give
intervention, say, ‘He didn’t
respond,’ and send him to special education.”
Any approach that could
increase the possibility of bias
troubles Holmes of PURE, who
says his son—now a sophomore in college who is studying
to go to law school—was mistakenly labeled as emotionally
disturbed while in CPS, solely
because he stuttered.
Mislabeling, Holmes says,
“is a way to railroad and
exclude minority kids.”

MAKING THE SHORTAGE WORSE?
The reauthorized IDEA was
rewritten to specify that special education teachers be
“highly qualified” by June
2006, bringing the law in line
with the No Child Left Behind
Act. States have the power to
set the standards, however.
And Illinois may decide to go

Park, questions the value of
requiring multiple subjectarea credentials.
“Do you want someone
who teaches special ed who’s
got a lot of reading classes but
not a whole lot of classes in
strategies and techniques for
learning? Or do you want
someone who’s got a lot of
education in how to diagnose
problems and figure out
strategies for students who
have special needs?” Fields
asks. “I’m not sure [subject
certification] is going to make
them better teachers.”
Tougher standards would
also aggravate the persistent
statewide shortage of special
education teachers, which is
especially acute in Chicago.
Many special education teachers don’t have subject endorsements, Gibbons point out. And
under this scenario, she adds,
“self-contained instructional

that would take experience
and other factors into account.
Koch says the state is
“looking at allowing for greatest flexibility. The reason for
that is obvious: the shortage of
teachers.”
But new teachers could well
face the prospect of additional
coursework, no matter what,
because they would have to
obtain general elementary or
secondary certification.
Even that requirement,
however, would be “a huge
problem because most of our
special ed teachers don’t have
that,” Gibbons says. “The great
fear is that, if they have to go
back to school, they won’t.”
Chicago already has difficulty obtaining teachers with
proper credentials, Koch notes.
“In our monitoring of
Chicago, which is extensive,
we have found classrooms
that are not properly staffed,”

“Theyare alreadyshafting [parents] and ram-rodding kids through.This just
gives them extra ways to get rid of people theydidn’t want in the first place.”
Johnny Holmes, parent advocate, Parents United for Responsible Education
with a tough standard: Requiring special education teachers
who teach self-contained
classes in which multiple subjects are taught—typically, in
middle schools and high
schools—to have endorsements in every subject.
“Our inclination is, that’s
how we’re going to have to
interpret that,” says Koch,
who concedes that doing so
“would have a large impact.”
While higher standards
would benefit students, says
Gamm, “Teachers aren’t going
to be highly qualified
overnight. It’s really going to
take collaborating and figuring out how to make this happen. The state has not had a
good history in that.”
Cydney Fields, principal
at Ray Elementary in Hyde
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classes probably won’t exist”
because teachers would not
have the credentials to teach
multiple subjects.
Grant-Mitchell says the
issue is problematic. “I’m concerned about getting people
up to where they need to be in
the period of time we have to
do it, because we do have
shortages,” she says.
But self-contained classes
probably won’t be eliminated,
Grant-Mitchell predicts. “I
think we should always have a
continuum of services,” she
says, adding that CPS is working to move special education
students out of separate classes in any event.
ISBE is considering a system that would allow veteran
teachers to attain highly qualified status through a formula

he says. “We’re trying to work
with them on recruitment
efforts. But it’s a tenacious
problem, and it’s a large problem, and one that every urban
area in the country has.”

POOR BEHAVIOR CAUSED
BY DISABILITY?
In 2003, more than 7,000
special education students
were suspended for violating
the district’s Uniform Discipline Code, according to data
from ISBE. Data from 2003 are
the latest available, and ISBE
officials say the state will no
longer compile data separately
for special education students.
Special education activists
say the reauthorized law will
lead to even more suspensions,
and even expulsions, by making it harder for parents or oth-

er advocates for students to
show that a student’s poor
behavior is related to their disability. Doing so is often difficult, since misbehavior may
not be directly caused by a disability, but may have an indirect connection. Many experts
say special education students
often misbehave out of frustration over their learning difficulties or as a reaction to being
labeled and perhaps singled
out for teasing by peers.
For one thing, Gibbons—an
advocate of the new discipline
provisions—says a school’s
procedural mistakes will no
longer result in a case being
thrown out. “It absolutely
brings it more into balance,”
she says. “I just know the frustrations schools faced under
the old one.”
But Cohen foresees greater
frustrations for children and
parents. “More kids are going
to get excluded,” he says. The
discipline process is already
weighted in favor of schools
rather than children, he says,
“and it’s going to get worse.
Many kids are going to be put
into alternative settings or get
expelled.”
Holmes agrees: “They are
already shafting [parents] and
ram-rodding kids through,”
he says. “This streamlining
just gives them extra ways to
get rid of people they didn’t
want in the first place.”
Fields sees a potential for
frustration either way. “I’ve got
mixed feelings about that
one,” she says. “I don’t want
parents to have the opportunity to use that as a scapegoat,
but I also don’t want kids who
really do have those kinds of
issues to fall through the
cracks and be kicked out of
school. I’m pretty ambivalent.”

Senior Editor Elizabeth Duffrin
also contributed to this report.
Ed Finkel is a Chicago-based writer.
E-mail him at editor@catalystchicago.org.

Three students, three stories
show cracks in special education
Learning disabilities go undiagnosed, while poor attendance,
discipline problems and school mix-ups hurt progress

M

By Elizabeth Duffrin

ost learning-disabled students in Chicago Public
Schools are diagnosed at a late age—typically, at 8 or
9, while in 3rd grade or later. Experts say children
whose disabilities are diagnosed that late have very
little chance of catching up to their classmates academically.
Through interviews and a review of
school records, Catalyst tracked the stories of three learning-disabled 6thgraders at Casals Elementary in Humboldt Park, which has a higher-than-average special education referral rate and a
higher-than-average percentage of learning-disabled students. All three students
were diagnosed late—one, not until this
year, despite years of academic failure.
The three are in an inclusion class—i.e.,
with regular education students—which
is co-taught by a regular teacher and a
special education teacher.
Children are rarely identified at a
younger age now because CPS, like most
districts, relies in large part on a federal
guideline that requires a two-year gap
between a student’s scores on standardized tests, and his or her expected performance, based on their IQ scores. It
typically takes until 3rd grade for such a
gap to show up.
These children’s stories show that late
diagnosis of learning disabilities—a
problem the revamped federal law governing special education aims to
address—is only one barrier to effectively
educating students. Poor attendance, discipline problems, family mobility and
even administrative delays by schools are
among the other challenges. To protect
their privacy, the children’s names have
been changed.

Casals math and reading teacher
William Jackson says he is concerned
about a learning-disabled student
who was repeatedly suspended. “All
the progress he’s made, I think he’s
lost,” he says.

MARIA: SPEECH THERAPY MIGHT HAVE HELPED
As a bilingual pre-schooler in 1997,
Maria was unable to speak in complete
sentences. She could not describe or
name objects in the classroom, even in
her native Spanish.
Many children living in poverty enter
preschool lacking those skills, but Maria
did not acquire them during the year.
Now, at the end of 6th grade and with
more than three years of special education
behind her, the intelligent, soft-spoken girl
who dreams of becoming a teacher still
struggles to decipher simple words.
Her language difficulties didn’t go
unnoticed. Maria’s kindergarten teacher,
Elba Rodriguez, thought Maria’s speech
might improve on its own since children
develop at different rates. But by 1st
grade, Maria still had problems remembering letter sounds and naming letters,
even in Spanish. Her records show that
her teacher used strategies such as peer
tutoring, small-group instruction and
individual attention to help her.
By March of her 1st-grade year, how-
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ever, Maria still could not read, and her
teacher wrote a referral for a special education evaluation.
In districts with a high percentage of
special education students, the federal
government requires a team of school
staff to review referrals and either proceed with a special education evaluation
or recommend additional interventions.
The review process usually takes at least
10 weeks, according to Casals special
education case manager Barbara Richey.
But Maria’s case stalled for more than
a year. Although she missed more than 40
days of school over the course of 1st and
2nd grade, Maria’s records do not explain
whether the absences, or some other factor, caused the delay.
Richey, who was new at Casals at the
time, did not remember the specifics of
Maria’s case. In general, she says, delays are
due to specific problems such as frequent
absences or difficulty getting parental permission for testing.
By 3rd grade, Maria was reading at
only a 1st-grade level in Spanish and
barely reading at all in English.
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Special education teacher Yolanda Hammond (left) and math and reading teacher William
Jackson (far right) lead their 6th-grade class in a game of Jeopardy on the last day of school.
Jackson and Hammond co-teach a class that includes both special and general education students.
The school psychologist’s report states
that Maria’s hearing and intelligence
were normal, but she had difficulty processing spoken language, even in Spanish. She also had a hard time remembering sentences that were read to her and
dropped or misused words when speaking in her native tongue.
But on one point, Maria was clear.
“The most salient item,” the psychologist
wrote, “which she mentioned a number
of times, was her desire to learn to read.”
The psychologist also recommended a
bilingual speech and language evaluation,
but speech and language therapist Denise
Trahd says Maria’s case was never referred
to her. She doesn’t know why. Children
with speech and language delays are at risk
for becoming poor readers, notes Trahd.
Between 3rd and 5th grade, Maria
made exceedingly slow progress learning
to read English. She also had poor attendance, missing more than 80 days over the
course of 4th and 5th grade due to illness.
Finally, in 5th grade, Maria had something of a breakthrough in her pull-out
class. Maria hadn’t mastered lessons in
the 1st-grade reader yet, but resource
teacher Vivian Shane decided to move her
up to the 2nd-grade level anyway. “I kept
encouraging her, ‘I know you can do this.”
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Maria practiced at home and soon
began outscoring the other kids on weekly tests. “She was just beaming,” Shane
recalls. “Once she started getting A’s, she
wanted them all the time.”
Despite her progress, Maria continues
to struggle. During one recent lesson, her
class reads along silently while special
education teacher Yolanda Hammond
plays a section of the story on audio disc,
mainly for Maria’s benefit. When it is time
to re-read and summarize each page,
Maria writes, but with little re-reading
and many misspelled words.
About once every other week, Hammond pulls Maria out of science class for a
45-minute phonics lesson. But she sometimes mixes up words, reading “fuzzy” for
“fussy” and “egg” for “age.” At age 11, she
reads at only a 2nd-grade level.

SAM: SCHOOL MIXUPS, REPEATED SUSPENSIONS
Sam, a likable but temperamental 13year-old, has fallen into a destructive
cycle common among older, struggling
readers. Painfully self-conscious about
his reading difficulties and special education status, he doesn’t ask for help, ditches homework, and acts out in frustration.
In 1st grade, Sam—who according to
his mother, did not talk until age 3—

received speech and language therapy at
Bradwell Elementary in South Shore. In
3rd grade, he was one of 41 children who
were retained.
During his second year in 3rd grade,
Sam transferred to May Elementary in
Austin. But his continued poor performance prompted his mother to ask for a
special education evaluation when he
began 4th grade.
The psychologist found that Sam had
poor short-term memory and difficulty
processing information. His Individual
Education Plan, or IEP, specified that he
was to receive 200 minutes of reading
instruction per week from a special education teacher and accommodations in
other classes, such as shorter assignments and more time to complete them.
But when Sam transferred to Casals at
the beginning of 5th grade because of a
family move, he did not receive services
for a year, according to his mother and
his 5th-grade teacher Julie Hutt. Sam’s
IEP was not transferred immediately to
Casals, and it is unclear exactly why.
Sam’s mother says that staff at Casals
asked her to pick up the IEP and she took
a day off work to do so. But, she recalls,
May staff insisted they had already sent
Sam’s file, while Casals staff told her it
never arrived.
“That’s ridiculous. That should not
happen,” says CPS Chief of Specialized
Services, Renee Grant-Mitchell. To eliminate these mix-ups, she adds, the district
has plans to begin storing IEP’s electronically so that receiving schools can
retrieve them quickly.
IEPs are updated annually, and the one
that Casals finally received (exactly when is
uncertain) had an end date of late October
2003. For reasons that also remain unclear,
no one at Casals wrote Sam a new plan
until last summer, following his 5th-grade
year, according to his special education file.
Still, Sam progressed enough in reading
to earn a C. Hutt says she used a variety of
strategies to help him, and he seemed
most motivated when working in a small
group with higher-performing students.
But because Hutt did not have Sam’s
IEP, she did not know about modifications for other subjects in which his poor
reading skills put him at a disadvantage.
For instance, he enjoyed hands-on projects in science and social studies, says
Hutt, but couldn’t read the textbooks. As a
result, he failed both subjects.

At the end of 5th grade, Sam was
more than two years below grade level in
reading and more than a year below in
math, according to his 2004 IEP. In 6th
grade, he was scheduled for 400 minutes
of small group math and reading
instruction per week.
But as a 6th-grader, Sam was embarrassed by his special education status and
hurt by the taunts of other children,
Hammond says. “Sometimes in the hallway, I would hear, ‘Oh, you’re special ed.
You’re dumb.’”
Ashamed to be pulled out of his regular class, Sam disrupted or even cut it,
says resource teacher Shane. Children in
special education often misbehave,
experts say, out of frustration over their
learning difficulties or, like Sam, embarrassment at being labeled as “special ed.”
During his regular classes, however,
Sam has rarely made trouble, his teachers
say. And when he does misbehave, calm
corrections work better than sharp reprimands, which tend to set him off.
“Once his mouth gets going, it’s difficult for him to stop,” says his math and
reading teacher William Jackson.
Between late March and May, school
records show Sam was suspended for at
least 20 days altogether. In one case, he disrupted ITBS testing, and Hammond suspects he was embarrassed because special
education students are tested separately.
“He’s not the type of student who can
afford to miss school,” says Jackson. “All
the progress he’s made, I think he’s lost
because of the suspensions.”
Repeatedly suspending students, even
when obviously ineffective, is the norm in
CPS, in part because of the lack of
resources for alternatives, according to
William McMiller, assistant professor of
clinical child and adolescent psychiatry
at Rush University Medical Center. A Catalyst analysis found that elementary
school suspensions are on the rise, especially for African American boys like Sam
(See Catalyst, December 2004).
Sam is also hampered because he is
reluctant to ask for help. He once failed a
science test because he didn’t understand
the directions, his mother says. When she
asked why he didn’t raise his hand for
help, she recalls, “He said, ‘Because
everybody else in the class understood it
and I didn’t.’”
Sam’s mother insists that he needs
more support, explaining that he has to

repeatedly reread stories to understand
them and needed extra repetition to
learn multiplication tables. “If you don’t
explain it to him, break it down for him,
he won’t get it at all,” she says.
This year Sam hasn’t brought home any
homework at all, claiming he completed it
at school. His mother says she got no help
when she asked Hammond to call her
once a week if Sam neglected his work.
Hammond, who at the time was a science and homeroom teacher, concedes
that she told Sam’s mother she had too
many children to oversee and claims that
she was also under pressure trying to
teach an unfamiliar subject until the
school found a 6th-grade science teacher.
Now as the 6th-grade inclusion
teacher, Hammond has a caseload of four
special education students, including
Sam and Maria. Inclusion teachers in
other grades have as many as 12.
But she still feels that weekly communication with Sam’s mother would be
inappropriate. “Students that age need to
take responsibility for their own learning,” she insists.
Hammond also says she doesn’t give
Sam special attention because he can
earn passing grades without it. “If he’s
having difficulty, it’s because he’s not
applying himself.”
Sam’s report card shows he is passing,
but just barely. He earns mostly D’s.

ALEX: MULTIPLE MOVES, MULTIPLE FAILURES
Alex, a mild-mannered boy with a flair
for drawing cars and gym shoes, sits quietly in front of his open notebook during
a reading lesson, while the rest of the
class summarizes a story. It’s clear he cannot keep up.
In fact, the first day he sat in William
Jackson’s math class, it was obvious he
couldn’t handle 6th-grade work. “I wanted to give the boy a hug and send him to
a self-contained [special education]
classroom,” says Jackson, now Alex’s
reading and social studies teacher, as
well. “He’s just lost.”
His school records show the 13-yearold is at only a 1st-grade level in reading
and a 2nd-grade level in math. Yet his
learning disability wasn’t diagnosed until
earlier this year.
Alex was retained twice at Grant Elementary on the Near West Side, first in 2nd
grade and again in 3rd in 2001. That year,
only 15 percent of his class scored at or

above national norms in reading on the
Iowa Test of Basic Skills and a third were
retained—a retention rate three times the
city average for 3rd-graders in 2001.
After Alex failed yet again, he was
assigned to a 3rd-grade classroom for a
third time. After a month, however, Alex
was bumped him up to 4th grade, likely
because of his age.
At the end of the year, Alex was forced
to transfer out of Grant when the Rockwell Gardens housing project, where he
lived, was being torn down. His mother
used a housing voucher to pay for an
apartment near Cameron in Humbolt
Park. But since Cameron was overcrowded, Alex was bused to Chopin in West
Town for 5th grade.
Alex’s records show that Chopin’s 5thgrade teacher used various strategies to
help him, including small group instruction in reading and one-on-one help in
math. But when a team of Chopin staff
met to review his progress, they recommended a special education evaluation.
His mother signed a consent form in
June. But when school started again last
fall, the evaluation was delayed when Alex
missed the first three months of school.
His mother moved the family and did not
enroll the children in school right away.
When he was finally enrolled at Casals
in December, Alex was placed in a regular
6th-grade classroom for a time. But after
the teacher simply abandoned the job
without notice, a series of substitutes
came and went for a month before students were assigned to other classrooms.
Meanwhile, Casals restarted Alex’s evaluation process and completed it within
the required 60 days, a few weeks before
he finished 6th grade. But without special
education services, he made virtually no
progress during the year, says Jackson.
Although Hammond co-teaches the
class and is assigned to give extra attention
to the special education students, she says
she didn’t give Alex any intensive one-onone help because his services were not
scheduled to begin until next school year.
But Jackson wonders how long it will
be before he actually gets those services.
According to a form filled out by Alex’s
mother, the family is living outside
Casals’ attendance boundary. Alex will
need to transfer once again.
To contact Elizabeth Duffrin, call (312) 673-3879 or
e-mail duffrin@catalyst-chicago.org.
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Struggle with learning disability
ends with high school graduation
Nicole Roberts went from
thoughts of dropping out
to a B average and a
diploma.With the right

Hyde Park
Academy senior
Nicole Roberts
pins a carnation
on date Bryon
Stigler before
heading to the
prom.

help, disabled students can
achieve success in school.
JOHN BOOZ

F

By Debra Williams

our years ago, instead of being
excited about high school, Nicole
Roberts was dreading it. After
struggling with a learning disability in elementary school and barely finishing 8th grade, she envisioned more of the
same at Hyde Park Academy.
And for a while, it was. As a freshman,
Nicole earned mostly D’s and F’s. And her
bad attitude and poor behavior made her
abrasive and unapproachable with her
classmates and teachers.
“I was really mean,” 18-year-old
Roberts admits.
But with plenty of help from her
mother and teachers, Nicole pushed past
her learning difficulties and is now looking forward to college.
Nicole’s story is not the norm. At Hyde
Park, 56 percent of learning-disabled
freshmen who enrolled in 2000 had
dropped out by 2004, according to data
from the Consortium on Chicago School
Research at the University of Chicago.
(Citywide, the figure was 44 percent.) And
while 31 special education students are
graduating this year from the school, only
nine, including Nicole, say they plan to
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pursue secondary education.
Nicole’s story is particularly unusual in
Chicago, says Loyola University education professor Joy Rogers, in part because
schools in large urban districts are more
likely to have low expectations for special
education students.
“But what she did shows it can be
done,” Rogers says. “Children can succeed if they are given the chance. It
requires the imagination of people to
expect more from them and give them
opportunities to grow.”

EARLY DIAGNOSIS, BUT LITTLE HELP
Nicole was a 1st-grader at Park Manor
Elementary in Greater Grand Crossing
when her disability was diagnosed. In
contrast, most learning-disabled students in CPS are not diagnosed until ages
8 to 10, around 3rd or 4th grade, data
from the district show. One major goal of
the reauthorized federal Individuals with
Disabilities in Education Act, known as
IDEA, is to give more students a leg up
with earlier diagnosis and intensive help.
Yolanda Hines, Nicole’s adoptive
mother, says school staff told her Nicole
needed a special education evaluation
because she did not pay attention when

they talked to her and acted out in class.
Again, Nicole was lucky. Hines followed up to make sure her daughter’s
evaluation was carried out as soon as
possible. Ellliott Marks, a resource and
information specialist for the reform
group Designs for Change, says parents
often complain that schools take up to a
year to begin the process.
“Parents ask teachers for an evaluation,
but it is not put in writing so it doesn’t get
done. It’s a huge problem,” says Marks.
Under fire for high referral rates, some
schools quit making referrals altogether
and have told parents they couldn’t get an
evaluation, Marks reports. “But that violates the law,” he adds.
The evaluation found that Nicole had
attention-deficit hyperactivity disorder,
known as ADHD, a syndrome characterized by poor attention span, weak
impulse control and overactive behavior.
(Because of a history of mental illness in
her daughter’s biological family, Hines
asked three hospitals to verify the evaluation.) Typically, children with ADHD are
easily distracted and have difficulty following directions and paying attention.
Nicole’s Individualized Educational
Plan, or IEP, recommended that she be

placed in a regular classroom and pulled
out for part of the day for extra help. But
her mother says Nicole was never taught
any strategies to help her overcome her
learning problems, and was allowed to
get away with doing nothing in class. Given free rein, Nicole in turn used her disability to get out of working.
“She would tell the teachers, ‘I don’t
have to do anything. I have to take medication.’ I don’t think the expectations
were high enough,” Hines says. “That’s
why I kept pushing her.”
Nicola Kennedy, a special education
teacher who tutored Nicole during the
summer following her freshman year, says
students like her process information
more slowly and need help with reading
comprehension and understanding math
concepts. “Things need to be broken
down for her, and directions have to be
more detailed,” Kennedy explains. “She
needs one-on-one time [with a teacher].”
Despite earning mostly D’s and F’s,
Nicole was allowed to graduate because
she was too old to stay in 8th grade.
(Depending on their IEP, students in special education may not have to pass the
Iowa Test of Basic Skills, to graduate.)
“The school said they could not hold
her back,” says Hines.

her. She wanted a lot of attention.”
Nicole’s behavior was never serious
enough to warrant suspension, however.
(Some advocates are concerned that
schools will have an easier time suspending or expelling special education students with behavior problems under the
reauthorized IDEA.)
To minimize Nicole’s behavior difficulties, Michaels, who helps with scheduling, says he “tweaked her classes a little
bit. Because she was so vocal, Nicole did-

AN INCENTIVE TO SUCCEED

POOR BEHAVIOR TO HIDE
LEARNING PROBLEMS
At Hyde Park, Nicole, like any teenager, worried about fitting in. And she didn’t
want to be singled out and teased about
her disability. That’s a common concern
among special education students,
experts say, and leads many students to
armor themselves with a tough, abrasive
attitude.
“They are more likely to cut classes,
join gangs or display behavior problem,”
says Antoinette Harvey, the case manager for Hyde Park’s 275 special education
students.
“I thought high school was going to be
scary and I’d be embarrassed,” Nicole
recalls. “I knew the work would be hard
and I didn’t want to be picked out of the
crowd as being dumb. So I was mean and
sarcastic.”
Charles Michaels, a special education
coordinator, says Nicole would often “just
plop herself down [in the counselors’
office] and inject herself into conversations without waiting her turn. She would
whine that this or that was happening to

“When there were writing prompts on
the board, Nicole was hesitant to get
started,” says special education teacher
Sara Taylor. “So I’d ask her what she wanted to say. I’d help her organize and put
her ideas on paper. Also, I’d take notes
and have copies of all the assignments
and she’d get those from me, too.”
The coaching she received at home
was also crucial. Harvey says getting parents involved in their child’s education,
as Hines was, can be more challenging
when the student is in special education.
“Parents may be too busy or too tired
to help their children,” says Harvey.
“When kids don’t get parental support,
they don’t make it.”

JOHN BOOZ

Yolanda Hines makes last-minute
adjustments to the prom dress she made for
daughter Nicole Roberts.
n’t need certain teachers because they
would not put up with her. We fit her in
classrooms she would be successful in.”
Nicole was placed in remedial English
and math her freshman year, in inclusion
classrooms with both regular and special
education students taught by a regular
teacher and a special education teacher.
“The ideal scenario is that you camouflage the special education teacher
and all the kids think that the extra
teacher is there to help all students, so
those in special education don’t get singled out,” says Michaels.
But Nicole was worried about being
teased and initially didn’t ask for help. But
when she noticed that students without
disabilities were seeking help, she decided to speak up, too.

Despite the support she received,
Nicole still had a rough freshman year.
Along with earning poor grades, she had
problems dealing with classmates.
“They were telling me that I was dumb
and that I was not going to make it. I
almost thought about giving up totally,”
she says. “But my mom told me, ‘You drop
out of school, you drop out of my house.’”
Then, during her sophomore year,
Nicole enrolled in a broadcasting class
that sparked her interest in college and a
career. “I was really motivated to do better,” Nicole says. “Plus I had a lot of
encouragement from my teachers, my
mom and counselors.”
But to make it to college, she knew she
would have to push herself academically.
So she began doing more: rereading
assignments, asking for help, taking
advantage of tutoring and learning to
take her own notes.
Slowly her grades rose from D’s and F’s
to C’s and a sprinkling of B’s her sophomore and junior years. This year, she
made the B honor roll.
She learned to control her behavior,
too. “I tease her all the time now,” Michaels
says with a chuckle. “I ask her, ‘Nicole, why
are you being so nice to me? What’s wrong?
Are you sick?’ She has really matured.”
Nicole gives her teachers much of the
credit. “They took me by the hand and
showed me what I needed to do.” As for
earning her degree, “It’s going to take
time,” she acknowledges. “But I know I
am capable of doing it.”
To contact Debra Williams, call (312) 673-3873 or email williams@catalyst-chicago.org.
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Neighborhoods

ENGLEWOOD

Believing in better schools,
a better ‘qualityof life’
Along-blighted South Side communitygets an overdue shot of renewal
By Debra Williams
tate Rep. Mary Flowers remembers fondly
growing up in Englewood in the 1960s. Working
two-parent families lived there, she says. So did
notables such as journalist Vernon Jarrett, former state Sen. Charles Chew and Richard Stamz,
then a popular personality on black radio. People
looked out for other people’s children.
“We were like a family,” says Flowers, who lived
on West Normal Parkway, across the street from a
teachers college that has since moved and been
renamed Chicago State University.
But as the 60s waned, so did Englewood, which
began a downward spiral following riots after the
assassination of civil rights leader Martin Luther
King Jr. Blocks of tidy residences and businesses
were abandoned, boarded up and later torn down,
leaving a wake of litter-strewn vacant lots.
As housing deteriorated and community investment dried up, families—particularly those who
were economically better off—moved away, and
Englewood’s public schools took a beating, too.
Enrollment plummeted, teacher turnover went up
and problems with student behavior and discipline
escalated steadily.
Principal Dorothy Naughton says Holmes Elementary lost nearly half of its student population during
her 32 year tenure. “We had about 1,200 students in
1971; now we have about 689,” says Naughton, a former Holmes teacher and assistant principal.
The plight of Englewood was ignored for
decades. Then in 1998, the arrests of two boys, 7 and
8 years old, for the murder of an 11-year old girl, catapulted the community into national headlines.
(Charges against the boys were dropped when DNA

S

tests linked the crime to a convicted sex offender.)
But the spotlight spurred leaders to take action. A
year later, the city earmarked $256 million to redevelop housing there, build a police station, improve
public parks and commercial facilities and relocate
the area’s higher education anchor, Kennedy-King
College, to a new, expanded facility a mile away.
President Bill Clinton paid a visit and pledged $25
million in economic support.
Since then, new construction is replacing vacant
lots. A subsidiary of St. Bernard Hospital built a $16.5
million development of single-family homes and
two flats. The Yale Building, a deteriorated vintage
apartment building and city landmark, was
rehabbed and converted into apartments for senior
citizens. A memorial was built for Ryan Harris, the
girl who was murdered.
Community leaders hope this rebirth will improve
the quality of area schools. But, it won’t be easy. All 14
elementary schools in Englewood are on academic
probation; two of three high schools are. And this
spring, Chicago Public Schools took drastic measures,
announcing that one school, Englewood High, would
be phased out and reopened in a few years under the
Renaissance 2010 new schools initiative.
Residents protested the closing and appealed to
Teamwork Englewood—a fairly new group of
organizers who have quickly garnered the community’s goodwill—to mediate on their behalf with district officials.
However, many remain hopeful about Englewood’s future and the possibility that schools will get
better. “You have to believe it and work toward it,”
says community activist and resident Jean CarterHill. “We need to change the quality of life, but people have got to believe.”

This is an
occasional
series
examining
schools from
a community
perspective.
Previous
neighborhood
reports can be
found online.
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With help, residents shape own future
Organizers from a new communitygroup navigate neighborhood
politics to plot a five-year plan to improve the qualityof life
By Debra Williams
ean Carter-Hill, an Englewood resident for 37 years, has seen scores of
nonprofit groups, intent on turning
around the poverty-stricken community, come and go. Their plans never
got off the ground.
“We had organizations come from outside the area telling us what they wanted
us to do,” says Carter-Hill. “People lost
patience. There was internal fighting.
Everybody wanted to be in charge.”
But a new group that initially got off to
a rocky start has made Carter-Hill take
notice.
Two years ago, Teamwork Englewood
looked as though it might tank like all its
predecessors. But, after leadership
changes last summer, the group made
headway by convening meetings among
neighborhood residents, social agencies,
businesses, schools, churches and other
organizations. And rather than telling the
community what they planned to do,
Teamwork Englewood instead asked
groups what should be done to improve
the neighborhood.
“They came in with the right attitude.
They listen to what people say and make
sure you know that what you say is
important to them,” says Carter-Hill.
And Teamwork Englewood has something other organizations didn’t—money.
Indeed, the newcomer is part of a citywide renewal plan called the New Communities Project. Funded by a $12.5 million grant from the John D. and Catherine
T. MacArthur Foundation, the project
involves 16 communities where residents
and local institutions identify neighborhood needs and issues and craft strategies to address them. The project is also
supported by an additional $5 million
from the Local Initiatives Support Corp.
(known as LISC), a national non-profit
group that helps community development corporations.

J
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“Now, if we want something done,
there is a way to do it,” says community
resident Emily Dunn.
In May, Teamwork Englewood and
other New Communities organizations
presented their five-year improvement
plans to Mayor Richard M. Daley and
local and national funders. The group’s
10 goals include creating jobs, improving
community safety, rebuilding businesses
and jump-starting the housing market.
Its education strategy includes setting
up in-school mental health clinics and
family counseling services, establishing a
teen mentoring program and bringing
more student teachers and social service
workers into schools.
“Teamwork Englewood has big
dreams and big plans,” says Sean Harden, a program officer at LISC. “But
because it has included so many stakeholders, it has the ability to grow legs and
do something.”

‘YOU HAVE TO GET YOUR HANDS DIRTY’
But big plans mean big hurdles, and
successfully turning around a blighted
neighborhood won’t be easy.
“They are putting forth a gallant
effort,” says James Breashears, principal
of Robeson High. “But they seem to have
quite a few things going on and it’s hard
for any organization, even a well-funded
one, to do multiple tasks.”
If Teamwork Englewood achieves its
goals, observers say the credit will belong to
its executive director, Wanda White-Gills.
“She’s a people person. She treats
everyone with respect,” says Dunn. “You
have to get your hands dirty to do this kind
of work. That’s what Wanda is doing.”
White-Gills, who served under three
mayors as a deputy commissioner for
economic development, was responsible
for community development block grant
programs and community improvements. She was also an advisor to former
Vice President Al Gore on the federal

Empowerment Zone program, which
tries to attract private investment to
needy neighborhoods.
“She was good about setting the stage
to be a mediator,” says Harden. “She goes
in saying ‘I’m just a support. I am a mortar in between the bricks.’ The people
who are already doing the work in the
community are not threatened. This has
allowed her to be embraced.”

SETTING SIGHTS ON EDUCATION
In December 2004 and April 2005,
Teamwork Englewood held two roundtable meetings with principals, giving
them a forum to discuss challenges at
their schools. Principals and other representatives from 10 of 17 schools attended. Two issues emerged: student discipline and mental health.
Holmes Principal Dorothy Naughton
says many students do not get their basic
needs met outside of school, and as a
result, don’t understand that education is
important.
Claudy Chapman, an assistant principal at Walter Reed, agrees. “So many of our
kids bring to school issues that originate in
the home or the community—like [problems with] gangs and violence,” he says.
To help students and families cope,
Teamwork Englewood is working with the
University of Illinois at Chicago to have
graduate students from mental health and
social work programs placed in Englewood
schools for clinical internships this fall. UIC
is doing similar work on the West Side.
The group also hopes to have UIC, as
well as Kennedy-King College, become
partners to help improve achievement
for incoming freshmen at area high
schools, including students who remain
at Englewood High after it stops accepting freshmen this fall. The partnership
will include mentoring and tutoring.
“We will begin with Englewood High,
but our ultimate goal is to serve every
school in Englewood,” says Michael
Toney, a director in the urban health program at UIC, which will assess needs by
talking with principals and counselors at
every school.
However while Kennedy-King Interim
President Clyde El-Amin is on Teamwork

Teamwork
Englewood
Director Wanda
White-Gills
checks in on a
former
abandoned,
vacant lot at 65th
and Morgan,
which will house a
vegetable and
flower garden, a
year-round
greenhouse and a
small children’s
garden.
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Englewood’s board of directors, the school
has not yet made a firm commitment.
“We’d have to find students who are
willing,” says El-Amin, explaining that
the student population at his school is
very transient.
White-Gills is undeterred. “We recognize that the college’s student population
is transient and that many of them are
older, working and raising families and
won’t have this kind of time. So, we will
look at the younger students from the
community and try to recruit them first.”
In January, community activists asked
the organization to step in and help them
get an audience with Schools Chief Arne
Duncan concerning the closing of Englewood High next year.
The activists presented Duncan with
ideas to benefit Englewood’s remaining
students as well as other students in the
neighborhood. The ideas included “boot
camps” for freshmen with skills that are
below grade-level and setting up freshmen mentoring by local churches.

‘THIS TIME WILL BE DIFFERENT’
First formed in 2003, Teamwork
Englewood was sponsored by Pullman
Bank, LISC and local churches. But its
beginning was not auspicious.
For one, residents were leery of Pullman Bank’s involvement, suspecting the

bank formed the group to set the stage for
gentrifying the neighborhood. And many
in the community felt that Teamwork
Englewood’s board of directors—which
included representatives from Pullman
Bank, St. Bernard Hospital and the Greater
Englewood Parish United Methodist
Church—was not inclusive enough.
“The stakeholders need to live in the
community. This was a problem that LISC
and Pullman Bank were not sensitive to,”
says community leader Hal Baskin.
To address the concerns, LISC hired
White-Gills and a community organizer
in 2004. And it expanded its board of
directors to include residents, local businesses and agencies, legislative officials,
the Chicago Police Department and
Kennedy-King College. This summer, it
will expand again to include seniors and
youth from the neighborhood.
Even with the changes, people were
uneasy and distrustful.
“Have you ever had to pull teeth?”
says Dunn, with a chuckle. “If you
haven’t, let me tell you, it’s not easy. At the
beginning, people would not show up at
the meetings.”
White-Gills acknowledges the early
skepticism. “A lot of people have gotten
resources in the name of Englewood that
people in the community couldn’t see or
touch. People were suspicious,” she says.

“They needed an honest broker.”
Dunn says eventually, through wordof-mouth, people started showing up.
“I’m 72 years old and I’ve lived here
almost 30 years,” she says. “They are
bringing organizations to the table. People sat through a lot of tedious planning,
but they are investing the time.”
Over 18 months, 500 people attended
at least one or more meetings, according to
data collected by Teamwork Englewood.
Again, Dunn and others credit WhiteGills’ dynamic personality for bringing
people together.
Still, the real test for Teamwork Englewood is to get people involved at the grassroots level and to forge partnerships with
colleges and social service agencies who
will commit to Englewood and its schools.
“There are a lot of people from the
community involved, but it is still not
enough to represent the 80,000 residents
who live in Englewood and West Englewood,” says Dunn. “The problem we are
having now is getting the residents in the
trenches involved. You can’t get them out
of these little houses, but we’re trying.”
However, Harden is confident it will
happen. “There will be nay-sayers, but
there is enough that has been put forth
for folks to say, ‘Let’s ride this out and see.’
In some people’s minds, they think that
maybe this time it will be different.”
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Best-performing high school
opens its doors to neighborhood kids
Educators expect new challenges, worrymiddle school will close
By Jeff Kelly Lowenstein
nglewood’s namesake high school
earned a dubious distinction a year
ago when it posted the worst test
scores in the district. Fewer than 5
percent of juniors passed the Prairie State
Achievement Examination.
Citing a “culture of failure” there,
Chicago Public Schools officials decided
that Englewood Academy High School
would not accept freshmen this fall, and
that it would close after the remaining
students graduate. Like Flower, DuSable,
Austin, and Calumet high schools,
Englewood would be replaced by several
small themed high schools. Residents
and community groups were invited to
submit proposals.
The goal is to improve the quality of
high schools in Englewood and offer students there a choice. But just a mile or so
to the north, another school—one that
happens to have the best academic track
record among the community’s three
high schools—is bracing itself to deal
with the impact of a district decision
that will drastically alter the mix of students next year.
That decision, made to relieve overcrowding at nearby high schools, will
require John Hope College Prep to enroll
freshmen on the basis of newly drawn
attendance boundaries. Previously, the
majority of Hope’s 9th-graders were
drawn from its own 8th-grade class; others had to apply to get in.
“We tried to pick the best and the
brightest,” says counselor Aretha
Williams, noting Hope generally received
25 applications for each open slot.
Now, Hope must admit any student
who resides within the new boundaries,
which were cobbled together from areas
previously assigned to Tilden, Gage Park
or Harper high schools.
The next two years will be a particular

E
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challenge, says Principal Mahalia Hines,
as the school accommodates both its
own rising middle school students as well
as those who enter 9th grade from nine
feeder elementaries. Next year’s freshmen class could double in size, estimates
Hines, who fears that accommodating
extra students will mean losing space for
7th- and 8th-graders.
“Once we take kids from feeder
schools, there probably won’t be space to
house the middle school,” says Hines,
who has been principal since 1988. “The
success we’ve had is because we’ve been a
middle school.”
District spokesman Tim Tuten notes
that expectations for Hope remain the
same. “The thinking is always that test
scores will go up,” he says.

TEACHING JOBS CUT
Hope evolved from an elementary
school that added a 9th grade in 1997,
then later converted to a 7th- through
12th-grade format. Since then, it has
amassed an impressive academic track
record, winning a rising star award from
the district last year after it registered a
12-point increase in its pass rate on the
Prairie State exams.
Hope has racked up other accolades
as well. Its debate team has won citywide
competitions and its girls’ basketball
team competed for the state title in two of
the last three years.
But Hope faces challenges beyond
those posed by an onslaught of new students. In this year’s tough budget climate, it was forced to cut 12 teaching
positions. History teacher Edward Gallagher says more students and fewer
teachers means overcrowded classrooms. “The morale here has been very
seriously affected,” he says. “We’re seeing
outstanding teachers dismissed.”
Still, the principal sounded an optimistic note. All 9th-graders are required

Where are Englewood
High kids going?
he only new students who will be
admitted to Englewood High next
year are those headed for its achievement academy, a catch-up program for
8th-graders who scored too low on tests to
be promoted to 9th grade, but who are too
old to be retained.
Rising 9th-graders in Englewood’s
attendance area will be eligible to enroll in
one of four high schools: Robeson, Dyett,
Hyde Park or Hirsch. All of them are on academic probation; only one, Robeson, is in
the same community.
Principal James Breashears says Robeson has not fully recovered from absorbing
students displaced by the closure of
Calumet High, and may get an extra 200
freshmen this fall.
The glut of students—Breashears estimates a total of 1,850—will push Robeson
over its design capacity of 1,500. So far, the
district has provided some facilities upgrades,
installing 1,800 new lockers, for instance, and
reopening a swimming pool that had been
out of commission for three years.
But Breashears says he could use a few
more teachers. “I’m just working in the vineyard, but it would be nice to have another
shovel or two,” he says.

T

Jeff Kelly Lowenstein

to attend a two-week summer orientation program that spells out school rules
and effective study habits. Assistant Principal Michael Durr has met separately
with each class of returning students,
asking them to welcome new students
and help them learn the ropes.
“We need kids to buy into this,” Durr
says. “We want them to say, ‘This is how
we do things in our home.’”
Jeff Kelly Lowenstein is a Chicago-based writer. E-mail
him at editor@catalyst-chicago.org.

Aiming to shake a bad reputation
Revamped Lindblom High School has specialtyprograms, a new principal and a $40 million facelift
By Jeff Kelly Lowenstein

FEW CHOOSE LINDBLOM
hicago Public Schools is taking a
second crack at reviving Lindblom,
a once highly regarded high school
in West Englewood that has lost
much, if not all, of its academic stature.
This time, the plan is to reopen it in
September as Lindblom Math and Science Academy, a selective enrollment
college prep. District officials hired a new
principal, Alan Mather, who has top
notch credentials, having spent six years
as assistant principal of Northside College Prep, which posts the highest test
scores in the district. It’s also spending
$40 million to upgrade the facility, including fume hoods in science labs and terrazzo floors in the hallways.
But persuading enough families with
smart kids to buy into the new program
has been a tough sell. Only 17 students
who passed the entrance exam accepted
Lindblom’s offer of admission.
“[Lindblom] never had an opportunity to do the marketing and recruiting that
all the other schools do,” says Jeffrey Gray,
who manages selective enrollment for
the district.
The low response triggered a recruiting blitz. Mather held information sessions across the city where he could personally recruit 8th-graders to sign up. The
district sent letters to more than 1,000
applicants who had just missed the bar to
be eligible for admission to a selective
high school, and invited them to attend
an information session and consider giving Lindblom a shot.
By late-June, 110 of the 150 seats for
this fall’s freshman class were spoken for.
One of those students is Cedric Ferguson, a recent graduate of Rosenwald-Carroll Elementary in Wrightwood. On his
application, Cedric noted Whitney Young
as his only choice, but he did not get in.
Then he and his mother, Cynthia, attended one of Lindblom’s recruiting sessions
and liked what they heard.
Cynthia Ferguson says she was
“amazed” by the investment and by

C

Among the district’s selective high
schools, Lindblom was dead last
in popularity, with fewer than
100 students ranking it as their
top choice.
SCHOOL

RATIO OF STUDENTS’
TOP CHOICE TO SEATS

ACCEPTED

Jones

8:1

227

Young

7:1

978

Northside

7:1

299

Payton

6:1

267

Brooks

5:1

367

Lane

3:1

1,392

King

2:1

234

LINDBLOM

<1:1

124

Source: Chicago Public Schools

Mather’s experience. “The program
seemed awesome.”
Cedric says he’s excited to be admitted
in the new Lindblom’s first class . “It’s
pretty exciting,” he says. “It’s like a challenge to restart the school.”

SOME FAMILIES REMAIN WARY
However, at least one parent who
bought into Lindblom’s new concept early on has reconsidered.
Janeen Glover was initially impressed
by the effort to reopen Lindblom and,
after receiving an acceptance letter last
winter, signed up her daughter Kiersten,
a recent graduate of Providence-St. Mel
on the West Side. But a few weeks later,
Glover had second thoughts and decided
to enroll Kiersten at Gwendolyn Brooks
College Prep instead because the program already had a track record.
Glover’s hesitance underscores one
major hurdle—academic reputation—
that Mather will need to overcome to
restore Lindblom’s academic reputation.
Another is ensuring that students are safe
traveling to and from a school in West
Englewood—an area among those with

the highest violent crime rates in the city.
Safety and security are top priorities,
says Mather. The building is equipped
with high-tech closed circuit television,
and Mather has arranged for CTA buses to
stop directly in front of the building. The
accommodations for safe public transportation were especially appealing to
Ferguson, whose son will travel four miles
by bus to Lindblom come fall. “The bus
route is clear cut,” she says. “There’s not a
lot of walking once you get off the bus.”
Mather has also met with a new community group, local politicians and pastors, but his public relations efforts have
been somewhat curtailed. For liability
reasons, Mather is not allowed to give full
tours of the school while it is under construction. (Work is scheduled to be completed by December.)
Also, district officials may be making
conflicting public statements about Lindblom. Dawn Cherie Jasper, a former
member of Lindblom’s local school council who graduated from the school in
1975, notes that on separate occasions
she has heard Lindblom touted as a
selective enrollment school and mentioned among a list of underperformers.
“Mixed messages like that are not
going to encourage the parents to send
[their children],” Jasper says.
Mather is reaching out to local organizations, but may run into some resistance
from residents who resent the reopening
of a high school that few neighborhood
children will be able to attend, says Rev.
Robin Hood, a lead organizer for the Association of Community Organizations for
Reform Now (ACORN).
About 20 percent of Lindblom’s incoming freshman class are from Englewood
and West Englewood, says Mather. He also
notes that he is mindful of establishing a
peaceful co-existance between the new
9th-graders and the 52 seniors who have
spent the past two years housed at an elementary school on 37th Street.
Despite the multitude of challenges,
Mather is ready. “It’s going to be great,”
he says.
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Research
Principal preparation panned
CPS says local programs are part of the national problem
By Jody Temkin

W

hen Arthur Levine set out to
study principal preparation programs at universities around the
country, he expected to find
problems.
“Things were worse than I imagined,
in all ways,” says Levine, president of
Columbia University’s Teachers College.
Programs for education administrators “range from inadequate to
appalling,” he reports, with a largely irrelevant curriculum, too many part-time
faculty, and low standards for admissions
and graduation. The result, writes Levine,
is programs, “that fail to prepare school
leaders for their jobs.”
Levine and his research team will not
identify the 25 colleges of education in
their national sample. But officials at
Chicago Public Schools agree that local
principal preparation programs are part of
the national problem. Last year, the district toughened its requirements for aspiring principals, judging that many who had
earned the state-required administrator
credentials remained underprepared.
Principals need to know how to lead
change and improve teaching at their
schools, explains Nancy Laho, chief officer of principal preparation and development for CPS. University coursework
may address those leadership goals theoretically, but seldom prepares future
principals to carry them out in practice,
she explains.

‘A RACE TO THE BOTTOM’
Levine and his team of investigators
rated 25 education administration programs on nine criteria such as whether it
used a curriculum that integrates theory
and practice, whether its faculty included
academics and practicing school admin-
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istrators and whether it regularly assessed
its own strengths and weaknesses.
They also conducted surveys of
roughly 2,000 faculty members, 5,000
alumni and 800 principals from education schools around the country.
Of the university programs studied,
Levine had praise only for two: the University of Wisconsin and Peabody College
at Vanderbilt University. What stood out,
he says, was their relatively high admissions standards—based on standardized
test scores, grades and the percentage of
applicants admitted—high-caliber faculty, practical coursework and high expectations for student performance. Lesser
programs, says the report, offered a slew
of survey-type courses such as research
methodology and adolescent development, and didn’t have courses that
addressed the realities of leading a school.
Most programs also lacked quality
internships to provide aspiring leaders
with practical experience. Only two out
of 25 required that internships occur in a
school other than the one where the student already worked. In some cases, the
report says, aspiring principals could be
mentored by unsuccessful principals.
Many programs for education administrators are little more than “cash cows,”
or “graduate degree credit dispensers,”
Levine’s report charges, that enroll high
numbers of students who only want to
get a bump up in the salary ladder by
earning master’s degree credits.
“This can only be described as a race
to the bottom,” he concludes. “A competition among school leadership programs
to produce more degrees faster, easier
and more cheaply.”
To better prepare its own principal
corps, CPS toughened its requirements
last February. After the new rules went
into effect, the number of candidates on

RESEARCH SUMMARY:
EDUCATING SCHOOL LEADERS
WHO CONDUCTED IT: Arthur Levine, president of
Columbia University’s Teachers College lead the fouryear study. This is the first in a series of reports
planned by the Education Schools Project, which
Levine directs.
WHAT THEY STUDIED: A representative sample of
educational administration programs at 25 colleges
of education across the country.
WHAT THEY FOUND: College-based programs for
education administrators range from “inadequate to
appalling.” Curricula are disconnected from the students’ needs, admissions standards are low, faculties
are weak, and coursework lacks rigor.

BAR RAISED FOR PRINCIPALS
Last year, CPS announced new requirements for principal candidates, which include:
Compile a portfolio that describes leadership
experiences, assesses strengths and weaknesses
and demonstrates competence in a variety of
school leadership skills.
Complete a program of study designed to
address candidate’s areas of weakness as
identified in the portfolio.
Pass a written exam on district policies and
procedures.
Submit a writing sample that meets district
standards.
Complete a general program of study that
includes courses on literacy, technology and
student assessment.

the principal eligibility list shrunk from
about 500 names to 350.
Aspiring principals now must compile
a lengthy portfolio to demonstrate their
competencies in a variety of areas and
outline their experience. For example,

candidates need to show they can develop teacher leadership within a school
and use data such as student test results
to improve instruction. Previously, says
Laho, candidates had to complete an
internship, “but there were no standards
applied to it.”
Still, Laho insists that the Illinois State
Board of Education and local universities
need to toughen their requirements for
aspiring principals. She serves on a
statewide committee, funded through
the Wallace Foundation, that is exploring
ways to stiffen coursework requirements
for a Type 75, the state’s administrative
certificate. Laho also suggests that universities begin tracking graduates of
administrator programs “to see if they’re
able to effect change in schools.”
To obtain a Type 75, candidates must
have at least two years of teaching experience and a master’s degree, they must
pass a basic skills and an administrator’s
test, and they must complete a stateapproved educational administration
program. However, the quality of those
university-based administration programs varies widely.
The Type 75 master’s degree program
at Northeastern Illinois University is typical of university-based programs. Most
students in Northeastern’s program for
education administrators are teachers
who take evening or weekend classes and
complete two required internships at the
school where they’re teaching. The internships require students to spend 100 hours
on leadership activities such as planning a
parent night, or working on the school
improvement team, says Diane Ehrlich,
associate chair of Northeastern’s Educational Leadership and Development
Department. But the internships do not
provide an opportunity for students to
gain experience leading a school.
By contrast, the UIC doctorate program, which is endorsed by CPS, is a fulltime, three-year program that combines
coursework with internships, mentoring
and coaching, designed to create principals who are capable of transforming
urban schools. At the end of the first
year, qualified students are able to enter
the CPS principal eligibility pool.
Vincent Iturralde was a teacher at
Pickard Elementary two years ago when
he decided to enter the UIC doctoral program. Iturralde already had a master’s
degree and a Type 75 certificate, but he felt

he needed more preparation. He quit his
teaching job, entered the doctoral program and started an internship at Pickard,
shadowing the principal, taking on some
of her duties, and getting help from a
mentor who visited weekly. The second
year of the program, he worked in one of
the district’s area instructional offices as a
curriculum coordinator. Then this winter,
he was named principal of Tarkington Ele-

ship Department, was more critical of the
report, noting that it examined only 25
programs in depth. “I don’t think he did a
very thorough job,” she says.
She feels confident that students in
Chicago State’s program are “well-prepared” because the program is accredited by the National Council for Teacher
Education and requires a 220-hour
administrative internship.

“This can only be described as a race to the bottom, a competition
among school leadership programs to produce more degrees
faster, easier and more cheaply.”
Arthur Levine, president of Columbia University’s Teachers College
mentary, a new contract school slated to
open this fall.
“The thing I like best about the program is they stay with you,” says Iturralde. “I’ll have a coach assisting me in
the running of the school.”

STUDY PRAISED, CRITICIZED
When UIC was developing its Urban
Education Leadership program, it investigated other principal preparation programs across the country and found only
about a half dozen that, “came close to
what we thought was needed,” says Peter
Martinez, director of UIC’s Center for
School Leadership. Levine’s report is
“right on the money,” he adds.
Most university-based programs are
designed for students who are looking to
get a master’s degree so they can earn a
higher salary, he notes. “So they decide to
get a [degree] in administration, but they
don’t have any particular interest in leading a school,” he explains. “The notion
that they’re now qualified to lead a school
is ludicrous.”
To ensure that the right people are
trained as school leaders, two things have
to happen, Martinez suggests. “The state
has to change the certification process,
and schools of education have to ask
themselves, ‘What does it take to make a
principal?’”
Ehrlich of Northeastern agrees with
some of the criticisms in Levine’s report.
She says that her department is looking
at redesigning its coursework.
Norma Salazar, the chair of Chicago
State University’s Educational Leader-

Salazar acknowledges that sometimes
students do internships under principals
who are not successful themselves, but
she doesn’t think it’s a problem. “You can
learn in a bad environment—you can
learn what not to do,” she explains.
Nationally, Levine’s study has been criticized by several education groups, including the University Council for Educational
Administration and the American Association of Colleges for Teacher Education.
The latter issued a statement calling
the report “flawed,” and suggests that
principal preparation programs will
respond if school districts “raise their
expectations and standards.”
Other professional groups, including
the elementary and secondary school
principals’ organizations, were more
supportive. Those two groups issued a
joint statement noting that the study
“confirms much of what school leaders
have said for decades.”
However, the groups criticized the
study for painting “all preparation programs with the same brush.” Programs
that are accredited by the National Council for Teacher Education do a good job of
preparing principals, the groups say, but
only 41 percent of 500 university-based
programs choose to be accredited.
Levine says he expected his strongly
worded report to draw more criticism
from educators. The reason it hasn’t, he
says, is because “they believe there’s a real
problem.”
Jody Temkin is a Catalyst contributing editor.
E-mail her at editor@catalyst-chicago.org.
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Updates
Principals beckoned to flysolo
Leaders eager to take more control; not hot on per-pupil budgeting
By John Myers

T

he district has invited 85 principals
from “high performing” schools to
cast off a layer of oversight and
operate more independently next
year. But a provision for greater financial
freedom that would kick in the following
year makes some principals nervous.
The new decentralization program,
called AMPS for Autonomous Management and Performance Schools, gives
“star principals” new powers ranging
from doing less paperwork to bypassing
middle management and reporting
directly to central office.
However, another of those powers,
scheduled to kick in in 2006, involves
adopting a new approach to budgeting.
Known as per-pupil budgeting, it would
allot schools a basic dollar amount for
each student, plus additional funds for
children with special needs, such as bilingual education or special education.
Principals would then have the flexibility
to spend those funds on whatever mix of
teachers, textbooks and programs they
decide would meet their schools’ needs.
The hitch, though, is the possibility
that participating schools would bear the
full cost of the teachers they hire. Currently, schools get teachers based on
complicated staffing formulas, and the
district picks up the tab, whether they
employ expensive, experienced teachers
or less expensive new ones.
Billed as fair and more responsive to
school-level decision making, per-pupil
budgeting has some principals wondering if their bottom lines will shrink.
“Is my school going to lose some positions?” asks Principal Katherine
Konopasek of Murray Language Academy in Hyde Park.
Likewise, Paul Zeitler, principal of
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Sheridan Elementary in Bridgeport,
expresses reservations about per-pupil
budgeting. “The concept is sound, but I
have to be convinced,” he says.
Principals in AMPS are watching intently as per-pupil funding makes its debut this
fall in the district-run new schools opening
under the Renaissance 2010 initiative.
(Charter schools have been using the system since they were launched.) Some principals of Renaissance schools have openly
expressed fears that per pupil budgeting
will shortchange their schools. (See Catalyst, February 2005)
CPS Budget Director Pedro Martinez
concedes that size is a factor—enrollment at startup schools is artificially
small as they grow into full capacity. But
further complicating matters is another
per-pupil budgeting technicality; namely, how much will schools be charged for
teachers—an average salary for each one
hired or the actual salary based on experience and the union contract?
The first option would approximate the
status quo: Schools hire whomever they
wish and the district bears the cost. Critics
raise the issue of equity, noting that better
or more experienced teachers gravitate
toward the best schools under this model.
The second option, based on actual
salaries, would level the playing field, they
say. But opponents of the latter method
argue that it would drive principals to get
rid of experienced staff just to save money.
Elsewhere, most districts that use perpupil budgeting have adopted the average salary model. Oakland, Calif., is an
exception, but administrators there
report numerous complications in the
first year. (See Catalyst, February 2005)
Martinez says he is “fully loading” the
per-pupil rates to entice principals to convert, but the salary issue is still in the air.
“We’re serious about autonomy,” Mar-

NEW FREEDOMS
Principals who decide by July 1 to participate in the
district’s new Autonomous Management and Performance Schools (AMPS) program will have the power to:
Report directly to central office rather than an
area instructional officer.
Select curriculum that is not listed on the district’s
approved lists for reading, math and science.
Create their own new-teacher induction program.
Manage finances with little or no central office
approval.
Oversee building maintenance projects and the
hiring of contractors.
Pick alternative topics for district staff
development days.
Opt out of some compliance reports, surveys and
other paperwork.
Adopt per-pupil budgeting in 2006-07.

tinez says. “We’re holding [effective principals] up and recognizing that they’re
driving the system.”

TWO AREA OFFICES WILL CLOSE
Meanwhile, the AMPS program is triggering the consolidation of two area
instruction offices, a layer of middle management between principals and central
office. Areas 5 and 20, which oversee 22
elementary schools and 13 high schools
on the North Side, will close this summer,
a move district officials say will save nearly $800,000 in tough financial times.
Don Fraynd, principal of Jones College
Prep High School, is celebrating the opportunity to opt out of area office supervision.
He says he and his staff can do a better job
with walkthroughs (a practice to observe
teaching and suggest improvements) and
other supports provided by area instruc-
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$1.4 million to Noble Network of Charter
Schools to create two new high schools

Additional grants can be found online
at www.catalyst-chicago.org
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SUBSCRIPTIONS AND SERVICES

tional officers (AIOs). Jones teachers
are already planning their own walkthroughs for next year, he notes.
Principals who are newer on the
job, however, may be less inclined to
give up supports offered by area
offices. Murray’s Konopasek, who’s
been a principal for two years, says an
AIO helped her navigate tricky financial audits last year. She also wants to
retain the option of attending monthly area meetings to stay informed on
districtwide initiatives.
Some veterans, though, say they will
gain more than they will miss. Principal
Zeitler, who was a property manager in

a previous career, believes he will find
ways to save money when he assumes
control of building maintenance.
He also likes that he will be able
to choose curriculum materials that
are not on the district’s approved list.
Sheridan posts some of the highest
science scores in the district and
uses a different science program
that’s not part of the CPS Math and
Science Initiative.
“Why would I ditch something
that works?” Zeitler asks.
To contact John Myers, call (312) 673-3874 or
e-mail myers@catalyst-chicago.org.
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COMINGS & GOINGS To submit items for Comings & Goings, e-mail <editorial@catalyst-chicago.org>
MOVING IN/ON YOLANDA KNIGHT, former
assistant director of CPS postsecondary education,
will oversee education grantmaking at the Lloyd A.
Fry Foundation. … PHYLICIA LYONS, currently a
candidate for a master’s degree in public policy at
the University of Chicago, was named executive
director of the Illinois School Choice Initiative, a
project of The Heartland Institute that will identify
and mobilize support for school choice.
PRINCIPAL CONTRACTS Assistant principals
CLAUDIA HALSEY at Warren, JANICE C. KEELEY at
Canty and JOYCE NAKAMURA at Stone have been
awarded principal contracts at their schools. …
Assistant Principal SCOTT AHLMAN at InterAmerican has been awarded a principal contract at
Hibbard and Assistant Principal CAROL FRIEDMAN at
Hawthorne has been awarded a principal contract at
Franklin Fine Arts. … Acting Principal REBECCA
MCDANIEL has been awarded a contract. … Principal
SHIRLEY TALLEY-SMITH at Bouchet was named
principal at Lafayette. … The following principals have
had their contracts renewed: CAROLYN T. BALDWIN,
Guggenheim; GINGER V. BRYANT, Sexton; RUBY L.
COATS, Hurley; DEBORAH C. HEATH, Fernwood;
CHRISTINE T. MUNNS, Sauganash.
AT CLARK STREET PAMELA HUGHES-RANDALL,
previously interim superintendent of St. Louis Public
Schools, was named special assistant in the Office of
High School Programs, a new position. … C. ALLISON
JACK, previously a senior policy adviser for Gov. Rod
Blagojevich, is now strategic adviser for New

Schools, a new position. … Principal ARTHUR SLATER
of Kenwood High School was named Area 23
Instructional Officer, replacing NATHANIEL MASON,
who is retiring. … DALE MOYER, previously of Loyola
University in Chicago, was named CPS director of
compensation management.
SCHOLARSHIPS Three seniors from CPS high
schools won National Merit Scholarships ranging
from $500 to $2,000 annually for up to four years.
The winners are SOPHIA F. DARUGAR and IAN R.
FELDMAN of Lincoln Park High; and LUCAS H.
CULLER, Whitney M. Young Magnet High.
NEW SCHOOL A new facility will be built to
relieve overcrowding at Albany Park Multicultural
Academy, a school for 7th- and 8th-graders now
based at Von Steuben High. Scheduled to open in
the fall of 2006, the new facility will accommodate
700 students and will cost $20 million.
AP EXPANDED CPS received a $2.8 million
grant from the U.S. Department of Education to
expand Advanced Placement courses and
programs. Six high schools—Crane, Corliss,
Dunbar, Gage Park, Kelvyn Park and Sullivan—and
18 feeder elementary schools that serve them will
receive the funds. Each high school will be able to
add at least two additional AP courses to serve
more than 12,000 students.
LIBRARIES GET GRANT The Laura Bush
Foundation gave $20,000 to one CPS elementary

school, Ryerson, and three high schools—Austin,
DuSable and Chicago Agricultural Sciences—to
buy more books. Each school gets $5,000.
HOUSES FOR TEACHERS A program that
provides mortgage assistance to CPS teachers was
recently expanded through a funding partnership
between the district and the city’s Department of
Housing. Teachers who are purchasing homes in
mixed-income areas where public housing is being
redeveloped are eligible.
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